
Abstract

The resources assigned to education are
acknowledged as the most rentable investment
to be done in order to boost a country’s
development, but the studies on the Mexican
Education System as a whole financing are
scarce. In this work the last years’ evolution of
education expenditure in Mexico is analyzed,
as well as the participation pf public and
private sectors, the legal dispositions on the
matter and the extent they have been
accomplished. The national situation is
evaluated according to the OECD context.
Then, the use of inclusive indicators instead of
absolute numbers is chosen to facilitate the
comprehension of the large quantities involving
the analyses and the international prices to
allow direct comparisons between countries
with asymmetric economies.

Key words: educational system, educational
expenditure, educational policy, Mexico.

Adolfo López Suárez, Ignacio Morales Hernández
y Elvia E. Silva Beltrán

Universidad Autónoma del Estado de México

Mexican education sustenance

Resumen

El sostenimiento de la educación en México

Los recursos asignados a la educación se
reconocen como la inversión más rentable que
se pueda hacer para impulsar el desarrollo de
un país, pero son escasos los estudios sobre el
sostenimiento del sistema educativo mexicano
en su conjunto. En este trabajo se analiza la
evolución en los últimos años del gasto
educativo en México, la participación de los
sectores público y privado, las disposiciones
legales al respecto y la medida en que se
cumplen. La situación nacional se evalúa en el
contexto de la OCDE. Se recurre a indicadores
inclusivos en lugar de números absolutos para
facilitar la comprensión de las grandes
cantidades que involucran los análisis y a
precios internacionales para permitir
comparaciones directas entre países con
economías asimétricas.

Palabras clave: sistema educativo, gasto en
educación, política educativa, México.

oday we can see a general agreement of the Mexican society over the
need of assigning more resources to education. Practically nobody
questions the strategic importance of investing in education to boostT

the country’s development, to reduce the big differences in the national wealth
distribution and achieve better conditions of life for everybody. Since 1993, the
law requests the increase the expenditure in education; the Federal Executive
Power declares its willingness to increase it, the Legislative Power corrects its
budget proposal for 2005 to assign more resources to that matter. After all,
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everybody seems to be fighting for the honour of increasing the resources for
education. In this moment when the deafening political noise makes it more
difficult to perform a rational analysis of this subject, which is, without a doubt,
one of the biggest national problems, it may be necessary to ask ourselves: How
has expenditure in education evolved? Who provide the resources? What does
the law state and how is it shown in the budget? What is its relative importance
in comparison to other economy’s matters? Where is our country located in the
international context in matters of education expenditures? How are the
available resources applied? We will try to contribute with some elements to
provide answers to these questions.

This article is a product of the research line Sistema de información
educativa en el Estado de México (Educational information system in the State
of Mexico), supported under the project 1803/2004 by the General Coordination
of Research and Advances Studies of the Autonomous university of the State of
Mexico.

Evolution of the education expenditure

Let’s start by remembering the two concepts we will need from this point. The
Gross Domestic Product (GDP) expresses in monetary terms the value of all the
activities of an economy during a certain period, generally a year, and it has been
imposed internationally as the ruling median in the economy; in the education
field is applied to determine its cost. Moreover, the national expense in
education summarizes all the assigned resources by the country to the sustenance
of the educational services and can be divided in two sources, the public
resources administered by the government and those provided directly by
particulars to pay for their children’s education.

In terms of the Mexican GDP, the evolution of the national expense that has
involved the sustenance of the education in recent years shows a clear and steady
growth tendency, only interrupted by a drop in 1995, product of one of the
biggest economic crises the country has suffered (table 1). It can be seen that
during that period the national expense in education increased in more than 40
percent, when passing from the GDP 4.7 per cent in 1992 to 6.6 in 2001. This
way, in terms of its participation in the total value of the Mexican economy, it
is unquestionable the increase in the assigned resources to education during the
analyzed decade.
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In order to evaluate these data, it is convenient to compare them with data
from other countries. For that, in this work we use a study that the OECD
(Organization for Economic Co-operation and Development), which presents
an educational panorama by means of an ample indicators set, amongst which
are the financial ones (OECD, 2004). In the Nota para México (Note for Mexico)
that the report includes; it is acknowledged that Mexico has performed important
investments in education and indicates that in 2003, in 2003 for the first time the
public expenditure in education reached the 5.9 percent of the GDP, situation
that put Mexico three tenths of point above the OECD median. This is, measured
as a percentage of the value of all of our economy; the expenditure Mexicans do
in education is higher to that of the average of countries belonging to the called
club of rich countries. Besides, we most note that the 5.9 percent figure of the
GDP confirms the growth tendency.

We can add something more, according to the OECD report, Mexico is one
of the eight countries of this organization where the expense in education has
grown faster than its correspondent per capita GDP. The international parameters
allow us start to measure the magnitude of the effort we Mexicans are doing to
support education.

The sources of the national expenditure

Before continuing the comparison with other countries let’s analyze the
composition of the national expenditure in education during the decade of 1992-
2001. Going back to table 1, when comparing the contribution of the public and
private sectors in the national expenditure for the sustenance of education, the
lead of the first one is clear. Even though in 1995 a fall in the public expenditure
took place, fall that would take six year to be overcome, the public sector
contributed during the decade of 1990 with an annual average of a little more
than 85 percent to the national expenditure in education.

But do not simplify that much, we can observe two complementary aspects
to go further in the last topic. In the first place, we must record the evident —
we could say spectacular— growth of the participation of particulars in the
sustenance of the education, which was four-folded when passing from 0.3
percent to 1.3 percent of GDP. In 2001, the particular directly covered the
expenses of almost 20 of the national sustenance, whereas ten years before they
did it in hardly more than six percent.



 226

CIEAP/UAEMPapeles de POBLACIÓN No. 44

In the decade 1992-2001 the private expenditure in education grew in 433
percent, whereas the public expenditure grew in just 20 percent. This clarifies
that the sustained growth of the national education expenditure as a proportion
of the GDP is explained in a great extent due to the economic effort of the private
sector, since it was it which prevented that the fall in the economic expenditure
in 1995 would have repercussions in a fall of similar duration to a national level.

Here we have a structural modification that constitutes a PARTEAGUAS in
the historic evolution of the Mexican education sustenance, of which we have
been witnesses when seeing the expansion of private schools and many times
participants when sending our children to those schools, despite the arguable,
and many times discussed, quality of the educational service they provide. Of
course that the increase in the direct participation of the particulars was not
spontaneous, before the reduction of the economic support to education
produced during the period of Carlos Salinas de Gortari, parents were forced to
send their children to private schools.

But we must be cautious; this does not decreases validity to the affirmation
that Mexican education is still sustained in its major part, by public resources.
Despite the falls and stagnations observed in the public education expenditure
during the decade we are analyzing, the State has provided in average almost 86
cents of each peso spent in education, whereas the private sector contributed
directly with only the resting 14 cents.

Educational expenditure, law and budget

Table 1 shows that in 2001, the public expenditure in education reached 5.2
percent of the GDP and that, according to the EOCD; it increased to 5.9 percent
to 2003. We can evaluate the size of these figures applying as criterion what the
law states. In the reforms done in 1993 to the General Law of Education,
specifically in its 25 article, it is dictated that the State, including the federal,
state and municipal spheres, must destine at least 8 percent of the GDP to the
education expenditure. The fact that after ten years the law was put into practice
and despite the growth tendency we have observed, the public expenditure in
education is still under what is stated by the law.
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Year Public Private National 
    

1992 4.4 0.3 4.7 
1993 5 0.3 5.3 
1994 5.2 0.2 5.4 
1995 4.7 0.2 4.9 
1996 4.8 1 5.8 
1997 4.8 1 5.8 
1998 4.8 1.2 6 
1999 4.9 1.2 6.1 
2000 4.9 1.2 6.1 
2001 5.3 1.3 6.6 
Average 4.9 0.8 5.7 
 

TABLE 1
EXPENDITURE IN EDUCATION, MEXICO, 1992-2001

Source: Adapted from OECD (2001)

The Presupuesto de egresos de la federación para el ejercicio fiscal 2005
(Expenditures budget of the federation for the fiscal exercise 2005) as approved
the Congress (DOF, 2004), assigns resources to education for the whole
country: the Brach 11, which administers the Ministry of Public Education for
the whole country; the Branch 25, which is destined to sustain the educational
system of the Federal District (Mexico City), and some parts of Branch 33,
which are the participations the rest of the states will receive to assist the
education in their territories (table 2). According to these figures, in 2005 the
federal government will spend in education 336 578.8 million pesos. Since such
large figures are incomprehensible, we will say that this means that from each
available peso, the federal government will spend 18 cents and a half in
education. Of course, to these figures we have to add the resources each federal
entity will destine to education, but, in such a case, education constitutes,
without close competitors, the main entry in the public federal expenditure.

To complement this, let’s go back to the international data. According to the
EOCD, in 2003 Mexico destined 24 percent of the public expenditure to
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education. This is a huge proportion and represents almost the double of the
average (it was of 12.7 percent) of the countries of the organization. These
figures are convincing and confirm what has been said, the sustenance of the
Mexican education depends, mainly, on the public resources and, as consequence,
constitutes the main entry of outcomes.

TABLE 2
EDUCATIONAL EXPENDITURE IN THE FEDEREATION’S OUTCOME

BUDGET FOR THE FISCAL EXERCISE 2005 (PESOS)

Brach Pesos 
  
Brach 11 127 668 397 726 
Branch 25 36 085 636 002 
Branch 33* 172 824 865 234 
Total 336 578 898 962 
 Of the Branch 33 are included the entries: Contribution Fund for the Basic and Normal Education, with
an assignation of 163 789 125 641 pesos; Educational Infrastructure 5 505 763 254 pesos, and the
Contribution Fund for the Technological and Adult Education 3 529 763 254 pesos.
Source: DOF, 2004.

Education and health

In the actual world, education and health has been imposed as the two priority
social needs and consequently, they have to compete for the public resources for
their sustenance. Let’s analyse the situation in Mexico. In table 3 are shown the
national expenses in education and heath for the year 1998. The fist thigh we
have to observe is its total volume, even though a slight predominance in
education, both issues are practically in equilibrium, which means that Mexican
people spend almost the same amount in education than in health.

But, where those resources come from? In order to answer this question we
have to analyze the proportions of the public and private sectors provide to the
national expenditure, those are shown in table 3. We can observe a clear inverse
co-relation between this matter and the sector which provides the resources:
education, as we have seen, is sustained mainly with public resources, whereas
in the case of the health, the particulars are the ones those who directly provide
more that half of the national expenditure. More precisely, the Mexican
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 Education Health 
   

Public expenditure 4.8 2.6 

Private expenditure 1.2 3.0 

Nacional expenditure 6.0 5.6 

 

government spends four pesos in education per each peso provided by the
particulars, whereas in the health issue the particulars provide more than half of
the national expenditure.

TABLE 3
PUBLIC EXPENSE IN EDUCATION AND HEALTH AS GDP PERCENTAGE,

MEXICO, 1998

Source: OCE (2001) and SSA (2001).

It is a fact that being the education and health the two principal social basic
necessities, the public policy in Mexico has given more importance to the
educational investment. This is a phenomenon that deserves deeper analyses.

Now, let’s see the international situation. When analysing the social
competition for the public resources in fourteen countries, Fresán and Torres
(2000) identify three groups. In the first one, constituted by Germany, Japan,
France, Check Republic, the United States and Spain, the public expenditure
prevails the health over education; in the second group are Austria, Argentina,
Chile, and Canada, and here the expenses on education and health are balanced;
in the third group, where the expenditure on education prevails over the one
destined to health are Korea, Sweden, Mexico and Denmark. The composition
of these groups allows us to notice that it is not easy to find factors that explain
the assigned priorities in the education and health expenditures; rather, as the
authors state, “each country seems to find its own model according to the
peculiarities of its own development”.

Cost per educational levels

It is important to analyze the cost per educational level, since here we can find
important distortions that affect the harmonic development of the educational
system as a whole. It is clear that in neither country the cost of a child attending
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to kindergarten or elementary school would be the same as one attending to
professional or postgraduate studies. The costs of education tend to increase
notably according to the levels increase. But, what size should the difference be?

In order to make comparisons between countries with different educational
systems we must appeal to the International Standard Classification of Education
(ISCED) framed for the UNESCO (1997) which is the one that the OECD
applies in its educational panoramic. It will be fundamental in the following,
let’s review the structure of the ISCED, according to its application to the
Mexican educational system. The educational programmes are classified in
seven levels:
0.Preschool that, according to the reforms of 2002 to the education General
Law, includes three levels of basic and compulsory education previous the
entrance to elementary school.

1. Elementary school, formed by six levels.
2. First cycle of secondary education, formed by three levels and that in

Mexico is known simply as Secondary.
3. Second cycle of secondary education, it also includes three levels and we

call it medium superior education.
4. Non-tertiary post secondary education, which in Mexico is not applicable

since there are not existing levels to be classified in this level.
5. First cycle of tertiary education, which includes the programmes we call

superior university technical or associate professional, degree, speciality,
diploma, and masters, and the last ISCED level.

6. Second tertiary education cycle, which in Mexico only includes the Ph.
D. or Ed. D.

Next we will refer to the levels mainly by their number in the ISCED. Even
more, in order to take advantage of the data of the ISCED, sometimes we will
group the levels in two only groups; the first, which we will call pre-tertiary
education, includes levels zero to three, it means, from preschool to medium
superior education; the second group is formed by the tertiary education and
includes the ISCED levels five and six, equivalent to what in Mexico is called
superior education. Let’s continue with our analysis.

In the competence for resources, the pre-tertiary education has been historically
relegated in front of the tertiary education, even though the educational policy
in the last years ha tried to reduce the gap between the both of them. Analyzing
the period 1995-2001, the ISCED finds that in Mexico the expenditure in pre-
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tertiary education increased a 36 percent, which constitutes one of the higher
increases at international level, only exceeded by Turkey, New Zealand,
Australia, Poland and Portugal. But we must consider that in the mentioned
period the enrolment increased nine percent, which implies that, in terms of
expenses per student, the increment was reduced only to 25 percent.

In relation to the tertiary levels, the expenditure increased 22 percent, but the
enrolment had an explosive increment of 36 percent, which in per capita terms
had as a consequence a reduction close to the ten percent in the cost per student.

The cost growth per student in the pre-tertiary, combined with the reduction
of the correspondent to the tertiary levels, had the effect of reducing the gap
between them. But, despite the great reduction of the resources for superior
education, the gap is still there in Mexico in the expenditure for the pre-tertiary
education and the tertiary education was the bigger among the OECD countries.

Here we have to insert another concept that will allow us eliminating the
asymmetries between the national purchasing powers, so we can make valid
comparisons between the educational expenditures of different countries.
When talking about the costs, we will be using the PPP (power purchasing
parity) in dollars, which measure the required number of monetary units to
purchase certain basic products in a country, in relation to the price in dollars
that the same products would have in the United States. The use of calculated
prices based on the power purchasing parity implies the substitution of the
national prices for international prices.

Now we can talk about the monetary quantities directly comparable between
countries with different economies. In 2003, the per capita GDP in Mexico (9
148 dollars PPP) represented just the 31 percent of its correspondent in Canada
(29 290) and 26 percent in the United States (35 179 PPP). In any analysis of the
resources assigned to education, we cannot not consider these enormous
asymmetries in the countries wealth.

Well, at international prices, in 2001, an elementary school student in
Mexico cost 1 357 dollars PPP, which represents the fourth part of the average
cost in countries belonging to the OECD. In secondary school (ISCED 2), with
a cost per student of 5 787 dollars PPP in Mexico, the proportion in relation to
the OECD countries was the same. In medium superior education (ISCED 3),
with a cost per student of 3 144 dollars PPP in Mexico, the differences are
reduced, despite the fact that the cost in Mexico was less than half of the 6 752
dollars PPP that in the same level cost in average in the OECD.
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But it is the tertiary education where the asymmetries blow. In Mexico, an
average student cost 4 341 dollars PPP, a smaller figure than the half of the 10
052, which is the OECD average. Comparing ourselves with the more developed
countries, it is natural that the differences seem bigger: in Mexico, the complete
average cost of a degree was of 14 858 dollars PPP, which represents less than
the cost of a single year in Sweden (15 188 dollars PPP), in Switzerland (20 230)
or in the United States (22 234).

The application of resources

We do not want to conclude our analysis of the education sustenance without
checking the way resources are applied.

With data from the OECD, in Mexico most part of the national expenditure
in education is compromised with the current expenditure in order to maintain
the system working. Considering only the levels from elementary school to
medium superior education (ISCED 1-3) only 2.8 percent of the resources for
education is destined to the expenditure of capital. In other words, not even three
cents of each peso spent are applied to the indispensable infrastructure
improvement for the concrete educational process. This figure represents the
third part of the OECD average, which reaches 8.4 percent. In these simple data
we can find the most convincing explanation of the deplorable state many basic
and medium superior Mexican schools are in.

In respect to the superior education, the educational infrastructure at the
tertiary level (ISCED 5 and 6) has more requirements and presents different
conditions in comparison to previous levels. In the case of the superior
education, 4.3 percent of the resources are destined to the capital expenditure
for the infrastructure in Mexico, but not even this way are the proportions found
on pre-tertiary levels altered, since they are below the 11.5 percent the OECD
countries destine in average. Here there are elements to understand the lacking
of laboratories and specialized facilities in many superior education schools, as
well as the over-enrolment in the degrees that require nothing but classrooms
and libraries, as are the cases of humanities and social sciences.

Now, setting in the current expenditure, Mexico applies 93.6 percent to
salaries, leaving a scarce 6.4 percent for the rest of the expenditure issues
necessary for the functioning of the educational system. This figure, again, is
lower to the third part of the 19.3 percent of the current expenditure that the
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countries from the OECD destine in average to the entries different to salaries.
Besides we must consider that the didactical material used in elementary
schools and the fist cycle of the secondary education (ISCED levels 1 and 2),
mainly text books for students and teachers, absorb part of the 6.4 percent of the
current expenditure left after paying the salaries. This allows explaining the
deficient, many times null, maintenance our school’s equipment and facilities
receive, which provokes an accelerated deterioration and within time, its
destruction.

In these conditions it is clear that, as we know it, the maintenance and
conservation of the facilities and equipment has to be paid with money from the
parents. No matter the third constitutional article, in the IV fraction, clearly
states that “All education the State provides will be provided with no cost”, the
General Law of Education, which is of an inferior juridical hierarchy, shades
this constitutional disposition by adding to its sixth article “the donations
destined to the education must not be understood as counter-benefits of the
educational service”.

The fact is that facing the insufficiencies of resources, parents have to
contribute to the current expenditure in order to keep their children’s school in
functional conditionals. The problem becomes get worse in communities where
parents lack resources to “contribute” with the school, which leads to the
material deterioration of those facilities.

But, besides the scanty current expenditure for equipment and facilities,
there is a debate on the way the scarce resources available must be applied. A
recent anecdote can illustrate the problem. During his visit to Ocosingo, Chiapas
on January 11, 2005, President Vicente Fox, when passing by elementary school
“Cuauhtemoc”, asked if the encyclo-media; to which the school’s principal
answer that indeed and took the change to expose the need of improving the
school’s building, which dates from 1920 and is sinking. President Fox eluded
the comment and instead he asked if the electronic equipment was already
functioning, this time the principal answered negatively, but that in a few days
they would be receiving training to use it and insisted on the necessity of
reconstructing the school in order to have a safe place to work with the pupils.
In the face of the principal’s insistence, the republic’s president at last answered
that he would check thing out with the delegate how to solve the building’s
problem, but he urged him to start working with the electronic equipment.

When deciding the destiny of resources there is a disjunctive; what should
go first; facilities and essential equipment or an encyclopaedia to complement
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text books? Is it sensible to install state of the art technologies in a falling
classroom? It can be still argued that there are a few schools in better conditions
that the Ocosingo elementary school where the encyclo-media can be used, but
now we would have to differentiate schools, allowing some of them having state
of the art technologies and others lacking safe spaces to work.

The answers to those questions, which we considered basic to decide the
better way to apply the always scarce resources available to education, depend
on the way we understand development of the educational system. To this
respect we can identify two paradigms. The first proposes the necessity of
moderate the development differences among regions, microregions or even
among schools from the same zone; it could be said that nobody has the right to
the superfluous whereas there are some who lack the minimal level of welfare.
For this point of view, the government should establish operatively the minimal
norms for the acceptable infrastructure and equipment of the Mexican schools
and, as a consequence, make sure that the resources —mainly the public ones—
available for education, are applied firstly to those facilities that do not
accomplish the minimal norms.

From the second paradigm is affirmed that we cannot resign to the exploitation
of the state of the art technology to improve the education waiting for an
equitable development, seen the lacks our educational system has, the enormous
size of the necessary resources to attend them and the deep social and economical
asymmetries there are among the country’s regions.

Here is a dilemma to define an application policy for the always scarce
resources available for education.

Conclusions

Let’s try to summarize the problematic of the sustenance of the education in
Mexico, in terms of the analysis we performed.

1. The first thing we must observe in that from 1992, which is the period we
analyzed here, the national expenditure in education, measured in terms
of a total value of economy, has grown in a sustained manner. Education
absorbs more and more resources from our economy and is fundamental
to consider this in any analysis on the subject.
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2. In respect to the sources of the national expenditure, we saw that the
public expenditure had a strong fall as a result of the economic crisis of
1994, even though later it was recovered and managed to grow a bit more
than the 20 percent a the end of the 1995-2001 period. The fall in the
public expenditure was compensated by the direct expenditure of the
particulars to maintain the education. By far, it was the particulars that
provided more to the national expenditure growth in education.

3. However, and it is not coherent with the latter, Mexican education, has
it has happened throughout history, is still sustained with public resources.
Despite the huge growth of the private contribution, in the period from
1992 to 2001, the State paid almost 86 cents out of every peso spent in
education. For better or worse, education in Mexico is, fundamentally,
public education.

4. In fact, with data from the OECD, for 2003 the public expenditure in
education reached 5.9 percent of the GDP. As shocking it may seem,
Mexico is acknowledged as one of the eight members of the club of rich
countries where the educational expenditure has grown faster.

5. The expenditure in education constitutes, by far, the higher entry in the
federal budget of outcomes 2005, which destines 18 cents and a half out
of each peso to be spent in the fiscal exercise. To the latter, it has to be
added the expense that, according to the law, the federal entities and
municipalities must implement, even though the latter have historically
had a marginal participation, merely symbolic and sometimes null in the
sustenance of the Mexican education. If we can estimate that in the
current time the public expenditure is close to the 6 percent of the GDP,
even there are two percentage points below the eight percent the law
establishes as the minimal the State should destine to educational
services.

6. Comparing education and health, the two basic social necessities, we saw
that in Mexico both entries present a balanced national expenditure. But
when analyzing the sources that provide the resources, it is found a clear
inverse correlation for whereas education is sustained mainly by public
resources, more than half the expense in health is directly sustained by
particulars. In Mexico, the education constitutes the first priority in the
public expenditure.

7. Despite the fact that in the entire world the superior education (tertiary)
is more expensive that the correspondent to the pre-tertiary levels, in
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Mexico the gap is wider that the average of the OECD countries. We saw,
however, that due to the increase of the enrolment in superior education,
the gap has being narrowing in the last years.

8. It is the cost per student where major differences are perceived when
comparing to developed countries. Using international prices, which
would eliminate the asymmetries in the purchasing power and allow
direct comparisons, we saw that an elementary student in Mexico costs
just the fourth part of the OECD average and one student of secondary
less than the half. In the superior education the differences in the cost per
student are acuter. A complete degree in Mexico costs less that a single
year of studies in Sweden, Switzerland or the United States. It is here
where the differences of national wealth are totally manifested.

9. In respect to the resources application, it was observed that in the basic
levels, from each peso spent more than 97 cents correspond to the current
expenditure, leaving for the capital expenditure only 2.8 cents, whereas
in the OECD the average of the capital expenditure proportion is three
times larger. In superior education, the capital expenditure reaches 4.3
percent, but also is below the 11.5 percent which is the OECD average.
The excessive weight of the current expenditure can explain the acute
deficiencies observed in educative institutions, equipment and didactical
material, as well as in their maintenance.

Despite the fact that our country’s economic efforts to sustain the education
cannot be considered weak, we are still far from the developed countries, groups
to which Mexico must belong due to its welfare conditions and not only because
its membership to the OECD. In a world where the importance of information,
science and technology has stopped being a matter of rhetoric to turn into an
unavoidable reality, Mexico is in a vicious circle: the population’s low educational
level impedes competing in favourable conditions in the world’s economy; as
a consequence, we cannot generate the growth that provides enough resources
to improve, qualitatively and quantitatively our educational system, which
brings us back to the beginning, because without a sufficiently educated
population we cannot compete in the globalized world. The countries that in the
last decades have reached the development managed to break this vicious circle
betting to education investment, despite the multiple and ultimate necessities of
their populations. In is not sensible to wait for the economy to get better to
dispose more resources, as difficult as it is to postpone other social needs, the
resources for education must have a maximum priority level.
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in Mexico, educators have been distinguished due to their heroism, because they
were capable of leading the educational process under a shed or even under a
tree. Without leaving aside the great contribution teachers made to our educational
heroic deed, we think that it is time that Mexico counts with real world class
education, at the level of our nation, and in order to get that it is not being planned
to affect our teacher’s salaries, but rationally and honestly administering the
resources destined to education.
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